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The university scholars of Chicago brought the ideal of knowl
edge and expertise to the pursuit of public policy .... Yet the 
process whereby expertise came to be pitted against democratic 

olitics undermined the promise of knowledge." 1 
A watershed event in United States education history played 

out in Chicago between 1 897 and 1 9 1 7. On one side stood the 
great man synonymous with the fledgling University of Chicago 
and his friend from Granville, Ohio, the newly appointed 
Superintendent of the city's school system. On the other stood a 
woman whom historians describe as "the most famous teachers ' 

organization leader of the early twentieth century."2 

THE HARPER COMMISSION 

In 1 897 University of Chicago President William Rainey 
Harper accepted an appointment to the Chicago School Board. 
The man who had skillfully and repeatedly encouraged John D. 
Rockefeller to increase his endowment to the University of 
Chicago argued that the city's schoolteachers needed no raises 

because they were making as much salary as his wife's maid.3 
Shortly after, when Mayor Carter H. Harrison appointed a com
mission to conduct a public school study, he selected Harper as 
Chair. In the sty le of Progre s s i ve Era reform the Harper 

Ten years ago, then-editor Anthony J Lisska introduced an 
article by Thomas W Goodspeed in this journal, which dealt 
with William Rainey Harper during his Granville years and 
' ith his impact on higher education. Jn this article, Granville 

istorical Society Board Member Karen Graves addresses 
Harper's involvement, along with that of another former 
Granville resident, E Benjamin Andrews, in the evolution of 
secondary education after both men moved to Chicago. Dr. 
Graves is Professor of Education at Denison. 

• 

William Rainey Harper was a former principal 
of Doane Academy who became involved in the 
education battle in Chicago, which served as a ful
crum point in the history of schooling in the 
United States. 

(Photos with this article are from the Denison 
University archives.) 



mmi..,<>i n '>et out to "take the school out of pohtic .''4 

The ommission con\ulted fifty educational "expert ," 

including the president') f Harvard, Columbia Teacher 

College. Johns Hopkins, and Stanford. but no Chicago 

'>Cho !teachers. In the meantime, Harper persuaded the 

Board to hire hie:; old friend. E .  Benjamin Andrews, who had 

run into trouble at Brown Univer ity. In short order Chicago 

teach rs be2an to refer to the new uperintendent as 
c.. 

'"Bulletin Ben" due to his heavy-handed, bureaucratic 

approa h.s 
When the Harper Commission relea ed its report in 1899 

i'cholas Murray Butler praised it as the "mo t illuminat

ing document on the organization and administration of a 

<>chool system of a large American city that has ever been 

pub I ished. "6 Indeed, with its call for smaller school boards, 

centralized administration, and professionalization of the 

teaching force, the Commi sion was offering a template for 
Progressive Era school reform. 

EFFICIENCY MEASU RES AND POLITICS 
In effect this translated to a business model for schooling 

that favored. ocial efficiency measures and cut into teacher 
autonomy. And it ran quarely against Chicago politics as 
practiced by Margaret Haley and the Chicago Teachers' 
Federation. Haley argued that public policy should 
emanate from local politics, not ivory tower expertise. She 
fought this battle on many fronts, working for initiative and 
referendum, direct primaries, the popular election of 
Senator , and direct election of boards of education. Haley, 
who like the majority of her fellow teachers could not vote, 
advocated for the rights of citizens in setting public policy. 
T hen she tied the right of citizens to the rights of teachers, 

and the rights of teachers to the rights of women.7 
The Chicago Civic Federation crafted a bill out of the 

Harper Repo11 and sent it to Springfield for consideration 
b the state legislature. Under Haley's leadership the 
Chicago Teachers' Federation joined forces with the 
Chica£O Federation of Labor to oppose the bill. A combi
nation of astute political work, co11aboration with labor 
and women· groups, and anti-Rockefeller entiment in 
what became a larger debate on class interests in a demo
cratic society Jed to the bill's defeat in 1899 . In a singular 
jab at Harper, Andrews, and the proposed increase of 
power for the chool superintendent, Haley told state legis
lator that Chi ago teachers did not believe that if Jesus 
returned to earth he would come via the University of 
Chicago.8 Haley relied upon the Harper-Rockefeller foil 
again in 1903 to fight back another set of recommenda
tions. but the corporate elite would have the last word. In 
1917 the state enacted a school law that reduced the size of 
the board of education. increa ed the superintendent's 
p \\er. and in the spirit of compromi e provided for a 
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William Rainey Harper as a Granville instructor. 

degree of job security for teachers. In the opinion of Angus 
Roy Shannon, attorney for the Chicago School Board for 
nearly two decades, "the greatest credit" for passage of the 
bill belonged to William Rainey Harper, who had bee 

dead for eleven years.9 
The well-known school battle in Chicago serves as a ful

crum point in the history of schooling in the United States. 
To be sure, educators throughout history have mused on the 
power of knowledge. But what form would that take in the 
twentieth century? And what roles would Denison men play 
in determining the outcome? 

A LASTING FRIENDSHIP 
They came to Denison one year apart, the Civil War vet

eran from the Northeast and the Ohio boy wonder. Elisha 
Benjamin Andrews was born in Connecticut in 1844 . 
Seventeen years later he enlisted in the Union Army and 
was wounded at Petersburg, losing an eye. Andrews gradu
ated from Brown University in 1870 and, following his 
father and grandfather into the Baptist ministry, spent two 
years at the Newton Theological Institution. He took a pas
torate in Massachusetts in 1874 but after one year left to 
become the sixth president of Denison University in 

1875.10 
William Rainey Harper was born in New Concord, Ohio 

in 1856. A precocious child, he graduated from Muskingum 
College at age thirteen, the same year that Andrews finish 
at Brown. Drawn to the study of Hebrew, the youngs 
continued with the language with a teacher in Zanesville 
and taught elementary Hebrew at Muskingum before pack-
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ing off to Yale for doctoral studies. Upon earning the Ph .D. 
Harper became Principal of the Masonic College in Macon, 
Tennessee and then moved to Granville in 1 876 to work as 

tutor in Latin and Greek at Doane Academy, the prepara
tory school connected to Denison University. There his leg
endary status as a teacher grew, owing in particular to the 
extra classes he offered in Hebrew that enrolled a number 
of Denison faculty members. 

Harper became Principal of Doane Academy at the end of 
his first year in Granville, but the Ohio college would not 
hold the enterprising young scholar. He took a position 
teaching Hebrew at the Baptist Union Theological Seminary 
of Chicago in 1 879. From that base he began a lifelong inter
est in summer schools that later encompassed a lengthy stint 
as Principal of the Chautauqua Institute, wrote textbooks on 
the Hebrew language, published The Hebrew Student (for a 
general audience) and Hebraica (for linguistic scholars), 
and founded the American Institute of Hebrew. 

In 1 886 Harper moved to Yale as Professor of Semitic 
Languages. When John D. Rockefeller came looking for the 
man to head up his new university in Chicago, he traveled to 
New Haven. The course that would fix William Rainey 
Harper's place in U.S. education history was set when he 
accepted Rockefeller's offer to become the first president of 
the University of Chicago in 1 89 1 .  The accomplished scholar 
would become a leader in the generation that altered the 

�erican university, and with it the way modem reformers 
applied knowledge to public policy in the twentieth century. I I 

ANDREWS' CAREER TRAJECTORY 

Andrews' career trajectory was much more turbulent. 
When he left Denison in 1 879 to return to the Newton 
Theological Institution as Professor it was apparently due to 
disputes with the governing board. He left that position for 
travel and study in Europe in 1 8 82 and upon his return to 
the United States took professorships at Brown and then 
Cornell before returning to Brown as President in 1 889. As 
a prominent Baptist educator Andrews was in the loop 
regarding plans for the University of Chicago and he 
worked to transform Brown into a university reflecting 

Harper's model. He did not prove Harper's equal in terms 
of fundraising or tact, however, and in 1 897 he ran afoul of 

Rockefeller in advocating a free silver position. After his 

disastrous tenure as Chicago Superintendent Andrews 

accepted his final appointment as Chancellor at the 

University of Nebraska, serving from 1 900 to 1 908 . 12 

In the brief time that they spent together in Granville 

Andrews and Harper forged a lasting friendship. The defin

ing moment may have occurred in autumn 1 876. H�er 

ade a Christian confession of faith at a prayer meetmg 

conducted by Dr. W.C.P. Rhoades at the Firs
_
t ��ptist 

Church. Harper's biographers point to this as a s1gmf1cant 
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The Harper family store in New Concord, Ohio. 

event in his life, and note that he was attended by President 
Andrews "in the most sympathetic helpfulness."I3 Harper 
later referred to Andrews as his "inspired friend," exemplar, 
and "intellectual father." I4 Thomas Goodspeed, Harper's 
long-serving secretary at the University of Chicago and 
early biographer, wrote that the young Harper "could not 
have fallen into better hands than those of President 
Andrews.  The two men were of the same spirit, enthusias
tic students and teachers. They were not slow in recogniz
ing each other and drew together in an enduring friend
ship . . . . Harper never forgot the debt he owed to Andrews 
and tried to repay what he felt was his friend's due." I5 

HARPER BEGINS TO OVERSHADOW ANDREWS 

While both men had their critics it became increasingly 
clear that Harper's reputation as teacher, scholar, and uni
versity giant would overshadow Andrews. S ince they 
adopted the same sort of work ethic, embraced a similar 
scholarly approach to religious studies, articulated a com
mon philosophy of higher education, and coordinated their 
efforts on school reform it may be that personality accounts 
for some degree of difference in their experiences. Upon the 
announcement of Harper's appointment to the University of 
Chicago, the Granville Times stated, "Among the great men 
who have at one time or another been associated with 
Denison, there is perhaps no one so justly the focus of 
admiration and wonder as is Dr. W.R. Harper. . . .  he has vig
orously, patiently and untiringly worked his way into a 
prominence that is unparalleled in the history of American 
educational institutions."16 The local community was so 
proud of him that in 1 904 he easily defeated Harvard 
President Charles Eliot in a mock election at Newark High 
School 1 70 to 1 35 ,  an eleven percent margin! In contrast, in 
a report on Andrews' retirement from the University of 

• 
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Nebraska in 1 908 the Granville Times admitted that he was 

"a man of most peculiar form of character . . . .  His ideas 

respecting the moral character of God, B ible instruction in 

the common schools, the tariff and other national economic 

questions made his associations with Denison university 

uncongenial." 17 That assessment paled in comparison to the 

stormy sojourn Andrews spent in the Windy City. 

THE HARPER REPORT 

The Harper Report on the reorganization of Chicago 

schools represents Progressive Era school reform as well as 

any document from the period. It advocated increased cen

tralization of the system, incorporated schooling trends that 

emerged at the tum of the century, and outlined modem 
approaches for circumscribing teacher autonomy . 
Specifically, the report called for more power for the super
intendent and smaller (still appointed) school boards that 
reflected the interests of the "better class" of citizens. It 
encouraged support for kindergartens and playgrounds, a 
new commercial high school and two new manual training 
schools, and citizenship training. In a line of argument that 
sounds peculiarly similar to current broadsides, Harper 's 
Commission argued that many Chicago teachers were over
paid and advised merit pay as well as higher salaries for 
male teachers to attract more men to the profession. The 
superintendent would be in charge of certifying, promoting, 
and dismissing teachers based, in part, on their efficiency as 
measured by principals. 18 

School policy reflects the political-economic context and 
dominant ideology of the society in question. In this case, 
the Harper Report amplifies the shifting ideology that was 
taking hold in the United States during the Progressive Era. 
One can discern the pendulum swing that gave greater 
regard to the welfare of the social group than to individual 
autonomy with its attention to efficiency and hierarchical 
practices that stressed submission to "expert" decision mak
ing. The prevailing opinion that a select intellectual elite, 
alone, commanded the insight to guide public policy sur
faced in the promotion of a smaller school board supposed
ly immune to political influence, enlarging the purview of 
the system's executive branch, and "professionalizing" the 
teaching force in ways that worked against women and the 
working class. And social stability concerns drove curricu�ar reform involving children 's play and citizenship train
ing. 

Although the Harper Report recommendations were not 
enacted into law in 1 899, Superintendent Andrews plowed 
ahead. In June he fired a music teacher and replaced her 
with a man without following established procedures; the 
next week he issued a memorandum changing the require
ments for principal candidates. This incited organized 
action on the part of teachers. In the fall "Bulletin Ben" 
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E. Benjamin Andrews became the sixth 

president of Denison University, in 1875, and • 
then was president of Brown before becom-

ing superintendent of Chicago schools in 

1897. 

directed principals to report on teachers ' "'fidelity and con
secration, '  ability to govern, books they had read, and per
sonal inquisitiveness . " 19 When he proposed a reorganiza
tion of the board and a salary raise for himself, the board 
balked. In November the board accepted Superintendent 
Andrews ' resignation. 20 

It would appear that Andrews had little awareness of the 
scope of the battle in which he was engaged, or perhaps too 
little regard for the capabilities and level of determination 
that the women schoolteachers brought to the fight. In the 
midst of this chaotic year the Granville Times published an 
interview with the relatively new superintendent. The man 
who would spend but two years of his career in the public 
school system exclaimed, "For many years, I thought the 
greatest opportunity for doing good in an educational way 
were to be found in the great colleges and universities, and 
it was long before I perceived my mistake. I now believe 
that it is in the common school system of the nation that the 
country's greatest opportunities for making good citizeA 
are to be found, and it was with this idea that I accepted tr 
superintendency of the Chicago schools . "2 1  When asked 



Harper (right) is pictured during an academic ceremo

ny with John D. Rockefeller at the University of Chicago. 

what reforms he had targeted, Andrews replied, "We have 
scarcely begun as yet" and addressed the problem of incom
petent teachers. He acknowledged, "I have incurred some 
enmity by this course, but this  I expected, and it has not 
influenced me at all: I am confident that the best citizens of 
Chicago are with me, and I shall persevere as long as this is 

the case. "22 
The teachers had a more prescient perspective. They con

nected Andrews '  autocratic actions to the Harper Report, 
and both to the ongoing struggle for the control of public 

schools. They understood that their experience in Chicago 
was not unique, that it was, in fact, "part of an emerging 

trend to put public schooling under the influence of univer

sities and private business interests ."23 And as Upton 

Sinclair charged, those institutions were becoming increas-

ingly inseparable. 2 4 
Three significant demarcation lines characterized the 

Chicago school battle: business interests against educa

ional interests ; the ruling class against the working 

class;  and the struggle for agency between men and 

women in a patriarchal political system. These frontal 
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lines did not lay neatly one on top of the other but it is  
absolutely clear that Andrews and Haley occupied differ
ent camps. 

In his inaugural address as the incoming President of 
Denison University Andrews stated, rather emphatically, 
that "state control of liberal education is incompatible with 
our republican conditions . . . .  the general public is not com
petent to have the charge of higher education."25 Not unlike 
others of his social position in 1 875, Andrews identified a 
portion of the problem with "the press of immigration to 
our shores from Catholic and heathen lands." 

For him, the path forward was clear if not risk free. 
"Doubtless the boards of private institutions are fallible, 
sometimes short-sighted; but·stupid indeed must that man 
be who would not rather trust the interests of advanced edu
cation to such men, representing the higher intelligence of 
the Christian public, than to the great, careless rabble."26 
During the Great Railroad Strike of 1 877 President 
Andrews joined a patrol one night to protect Granville from 
the rumored possibility of looting and destruction of prop
erty. He and Tom Jones rode armed on horseback on the 
Newark-Granville road to guard against an attack by strik
ing workers that never materialized. 27 

ANDREWS' SOCIAL VIEWS 

In 1 902 Andrews gave a talk at the University of Chicago 
where, among other things, he described the birth of poor 
children as a social evil, and argued that it should be dis
couraged. He also weighed in on the rising "threat" of sin
gle teachers, stating flatly, "The unmarried individual 
amounts to almost nothing . . . . has no place in society what
ever. I don't mean by that that he or she is of no use in the 
world, but they [all] have defects of character."28 And 
although he tested Rockefeller's patience over the free sil
ver issue during his presidency at Brown, Andrews more 
than redeemed himself as Chancellor at Nebraska. 
Unfortunately, his blunt rhetoric continued to trip him up. 
During a debate on whether or not the (public) University 
of Nebraska should accept Rockefeller money, Andrews 
enthusiastically supported accepting the funds and defend
ed Rockefeller's business methods at the center of the con
troversy. Andrews praised Standard Oil's practice of buying 
up its competitors rather than crushing them, which led a 
person to clarify: "Like mercifully taking up a sickly child 
and benevolently wringing its neck." Exactly, Andrews is 
reported to have replied before rounding out his comments 
with a supportive statement on euthanasia. 2 9 

Given these views it is likely that Andrews would have 
considered Margaret Haley - an Irish Catholic, single 
woman schoolteacher who taught the children of stockyard 
workers on Chicago's south side - a defective heathen. 
That she was able to puncture the old boys' network of the 



National Education Association (NEA) is one of the great 
stories in American education history. From its founding in 
1 857  the NEA was the professional retreat of university 
presidents, professors of education, and school administra
tors. Women schoolteachers who attended the summer 
meetings could not speak at the annual conferences. This 
frustrated Haley, who took issue with statements issued at 
the 1 896 Buffalo meeting by Nicholas Murray Butler. At 
the height of the Harper bill campaign she and the Chicago 
Federation of Teachers organized the first National 
Federation of Teachers at the 1 899 meeting in Los Angeles. 
Two years later in Detroit Haley became the first woman 
classroom teacher to speak from the floor at a NEA meet
ing. She had to leap to her feet in the five-minute question 
period following a set of presentations to do it. Haley chal
lenged the positive assessment of schooling offered by U.S.  
Commissioner of Education, William T. Harris. A back
and-forth exchange followed, with Harris characterizing 
Haley as a tired and hysterical grade school teacher. If such 
outrageous behavior as schoolteachers speaking out contin
ued, he threatened, the NEA would no longer hold its annu
al meetings during the summer. Haley's brief counterargu
ment on revising the tax code had no bearing on the nation
al scene, Harris thundered, because everyone knew that 
Chicago was a "morbid, cyclonic, and hysterical" place. 30 

HALEY, TEACHERS TAKE BIG STEP FORWARD 

At the 1 903 meeting in Boston Butler proposed an 
amendment that would limit participation from the floor. 
Haley was the first to argue against it during discussion and 
the motion did not carry. The NEA was on its way to 
becoming a more democratic institution. The high water 
mark for Haley occurred with her 1 904 address in St. Louis, 
"Why Teachers Should Organize. 

,,
3 1  

This time Haley did not have to speak from the floor. 
After eight years of pressing for classroom teachers' 
increased participation at NEA conferences, she was on the 
program. The core of her argument was an unequivocal call 
for freedom. "Freedom of activity directed by freed intelli
gence is the ideal of democracy."32 Her political philosophy 
required that the power of knowledge be unleashed 
throughout the citizenry. It was not to be parceled out by the 
civic-minded upper class who "knew best," nor controlled 
by what Upton Sinclair would come to call the interlocking 
directorate of economic and educational interests.33 Haley 
traced the promise of democracy to widespread human 
development, and argued that teachers had to be free to do 
the important work entrusted to them. "There is no possible 
conflict between the interest of the child and the interest of 
the teacher . . . .  For both the child and the teacher freedom is 
the condition of development."34 

And yet in spite of the success of beating back the Harper 
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reforms in Illinois, teachers remained in a precarious posi
tion. Meager salaries made it difficult for teachers to keep 
up with the rising cost of living, let alone invest in highe 
education that marked a new standard in the profession 
ization movement. Teachers had no job security in the form 
of tenure, and no pensions. Classrooms were overcrowded 
and teachers, overworked. But it was, perhaps, Haley's cri
tique of the scientific management of schools sweeping the 
nation that most directly cut to the heart of this first signif
icant teachers' movement. She decried the " . . .  lack of 
recognition of the teacher as an educator in the school sys
tem, due to the increased tendency toward 'factoryizing 
education,' making the teacher an automaton, a mere facto
ry hand, whose duty it is to carry out mechanically and 
unquestioningly the ideas and orders of those clothed with 
the authority of position, and who may or may not know the 
needs of the children or how to minister to them. 

,,
35 

Ten years after the Pullman Strike and a generation after 
the Haymarket Affair, Margaret Haley tied the interests of 
schoolteachers to the interest of manual workers. B oth 
groups were struggling to secure better living conditions 
and control of their work, both were often misunderstood or 
ignored, and both could trace the bane of their troubles to a 
common origin. "Two ideals are struggling for supremacy 
in American life today: one the industrial ideal . . .  which sub
ordinates the worker to the product and the machine; the 
other, the ideal of democracy, the ideal of the educatof 
which places humanity above all machines . . .  .If the ideal o 
the educators cannot be carried over into the industrial field, 
then the ideal of industrialism will be carried over into the 
school . . .  .If the school cannot bring joy to the world of 
work, the joy must go out of its own life, and work in the 
school as in the factory will become drudgery. "36 

To be sure, work in Chicago schools at the tum of the twen
tieth century was exhausting. Under Superintendent Andrews 
it had become grinding. It is not altogether surprising that the 
President of the University of Chicago valued the work at the 
same compensation level as his wife's maid. 

CONCLUSION 

William Rainey Harper was an organization man. 
Described by Frederick Rudolph as "one of the most incred
ible men to move across the university scene," Harper set a 
foundation at the University of Chicago that "brought into 
focus the spirit of the age."37 In a memorial tribute pub
lished in the Fiftieth Anniversary Volume of the NEA in 
1 90 7 ,  Harper's col league Harry Pratt Judson traced 
Harper's facility for organization back to his Denison days. 
Throughout his life, Judson remarked, the "organizati 
and working of an academy, of a high school, of an e 
mentary school, appealed to [Harper] with quite as keen 
zest as the organization of a college or a university. He rec-



William Rainey Harper as founding president of 

the University of Chicago. 

ognized them all as parts of a common whole and felt that 
no one of them could be considered by itself, but each had 
a bearing, and an important bearing, on all the rest. "38 

Indeed, the perception of society as an organism consist
ing of interdependent parts was emerging as the dominant 
metaphor of the age. Educators who moved in Harper 's cir
cles determined that the modem university could best 
serve the American public by producing the knowledge 
required to guide policy in a chaotic, churning political 
economy. Consider, for example, the impact of the 
Chicago School of sociology and, later, the Chicago 
School of economics on twentieth-century policy debates .  
Of course, there was also a Chicago School of education. 
In Harper 's day it employed prominent scholars, including 

Francis W. Parker, John Dewey, and Ella Flagg Young.3 9 

But at the end of the next century the University shut it 

down. As the logic embedded in the Harper Report played 

out, the study of education became immaterial at the great 

research institution. 
President Harper and Superintendent Andrews champi

oned a public school system in which efficiency, eco�omy, 

and a certain kind of expertise overrode the exercise of 
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teachers ' educational autonomy. In short order the intellec
tual elite branded teachers who engaged in political 
activism as unprofessionaI.40 "Professional" teachers were 
those who didn 't challenge the system that considered them 
irrelevant. For those who agree with Margaret Haley that 
the promise of democracy lies with the education of the 
whole people, the promise of knowledge envisioned by the 
founders of the great universities had been squandered. 
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God, government and family 
They were motivations for the 
mobilization of Granville's Welsh 
settlers for the Union cause 
By MEGAN BURDETTE 

The outbreak of the Civil War was met with much excite
ment and also consternation in Granville, as was the case in 
communities all across the North and the South. The account 
of events most often referenced in Granville during the first 
days of the war is that of Sarah Wright Sinnet, the wife of Dr. 
Edwin Sinnet, who was a well-liked Granville doctor. Mrs. 
Sinnet wrote to her brother, "War! War! Is the first conversa
tion wherever two meet. Yesterday the drum & fife were 
playing up and down the street, and volunteers were march
ing to its sad music. There are about sixty now enlisted and 
they want enough to make 75".  l By the end of the conflict 
more than 600 men from Granville Township, both from the 
town and the Welsh Hills, had enlisted and fought for the 
Union cause, with 334 enlisting in the first year alone. 2 

The response of the men of Granville township to the call 
for volunteers was one which was unmatched by any other 
township in Licking County and enlistment quotas were 
surpassed again and again. As historian William T. Utter 
states in his history of Granville, "The Welsh were fully as 
patriotic as the New Englanders and it was a matter of great 
pride that this was the only township in the County in which 

it was unnecessary to draft men".3  Welsh and New 
Englander alike were eligible for the draft during the war 
and turned up for enlistment in impressive numbers for 
such a small community. An 1 863 list of men eligible for 
the draft contains the names of 24 1 men from both 
Granville and the Welsh Hills, including such prominent 
Granville names as Spelman, Sinnet, and Rose along with 

the undeniable Welsh surnames of Jones, Evans, and Rees.4 

However, the manner in which the Welsh of Granville 

Megan Burdette continues her narrative of the Jones fami
ly begun last issue with their migration from Wales to the 

United States. In this issue, Ms. Burdette focuses on the atti
tudes of the Granville Welsh community toward Abolition 

and participation in the Civil War. In the next issue, the last 
portion of her Senior Research at Denison will take us to the 

fortunes of her ancestor, Evan Jones, as he went off to North 

Mountain with other Granville men in 1864. 

9 

John L.V. Jones, an ancestor of the author of this article ' 

lived in Granville during the Civil War. (From the Jones/ 

Burdette family collection.) 

mobilized for the war and the motivation behind their devo
tion to the Union Cause did differ from their neighbors. 

To begin with, in the Welsh Hills any organized recruit
ment efforts would have taken place in church, giving the 
recruitment of Welshmen a decidedly religious character. 
The Welsh immigrants, whether they were Baptists, 
Methodists, or Congregationalists, were devoutly religious 
and the church played a very central role in the community 
from the education of its children to the social lives of its 
members. Therefore, it is logical that any community dis
cussion of the war would have taken place in the church as 
well. Welsh community leaders and preachers encouraged 
the young men of the community to enlist out of personal 
religious conviction. Many openly declared the war itself 
to be divine retribution for the sins of the South and its sub
jugation of the black man to slavery. Others saw it as a 
means by which God was purging the country of its crimes, 
by spilling the sacrificial blood of his sons as a means of 
"opening freedom's gate".5 Two of the most influential 
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Welsh ministers in Ohio at the time, Benjamin Chidlaw and 
Dewi Emlyn, were known to have actively used their posi
tion as leaders within the church to recruit young men for 
service. To a young man who had grown and been educat
ed in the church, hearing this religious interpretation of the 
war must have been powerful motivation to enlist, and 
judging from the reports of Rev. Chidlaw, recruitment 
within the church did see much success. Chidlaw reported 
in Welsh that on one day as a result of his efforts, 'twenty
five of the comely young men had already enlisted, with 
others to follow them". 6 

THE IMPORTANCE OF THE 

WELSH LANGUAGE IN RECRUITMENT 

The Sharon Valley Calvinist Methodist Church was one of 
the Welsh Churches in Granville Township and served the 
Welsh Methodist community of the Sharon Valley area. It 
was the first Welsh Methodist Church built in Ohio, con
structed in 1 836, and was led by Rev. E.T. Evans during the 
war years. As the Ohio Historian Isaac Smucker explained, 
"This is properly the pioneer Welsh Church of Licking coun
ty, because the Baptist Church on the Welsh Hills, although 
organized in 1 808, nearly thirty years before this one, is but 
partially Welsh, its public ministrations having generally 
been conducted in the English language, and only occasion
ally in Welsh". 7 Therefore, not only were efforts at the 
recruitment of Welsh settlers for the Union made from a reli
gious platform, in cases of entirely Welsh congregations such 
as that of the Sharon Valley Calvinist Methodist Church, they 
were also most likely delivered in Welsh instead of English, 
a distinction which changed the vocabulary with which the 
players defined and discussed the war and consequently how 
they defined the conflict. The vast majority of Welsh settlers 
had been educated in a religious context, whether through the 
Protestant movement for literacy back in Wales or in the 
Sabbath schools of the Welsh settlements in America. Thus, 
because the Welsh had become literate almost entirely 

The Sharon Valley 

Calvinist Methodist _& 
Church, one of the Weis.., 
churches in Granville 

Township, was the first 

Welsh Methodist church 

built in Ohio, in 1836. It 

was one church where 

young Welsh men were 

recruited for the Union 

Army effort during the 

Civil War. 

through the study of biblical Welsh, the manner in which they 
discussed and wrote about the war, and life in general, was 
with the use of religious imagery and vocabulary, a largely 
moralistic means of communication. The religious vocabu
lary of the Welsh speaking congregations, coupled with 
recruitment in the religious context of the church, contributed 
to the creation of a uniquely moralistic interpretation of the 
war amongst Welsh American communities. 

COMMUNITY VIEWS TOWARD ABOLITIONIS M  

Another possible reason for the Welsh's moralistic inter
pretation of the war and their role in it, or possibly a cons, 
quence of it, was that Welsh America was decidedly pr 
abolition and thereby classified the war as a battle against 
slavery from the very beginning. According to the testimony 
of Welsh Americans who served in the war, the vast majori
ty enlisted "entirely or partially because they wanted to abol-
ish slavery".8 The fact that abolition was a cause so widely 
supported by Welsh soldiers upon their enlistment sets them 
apart from many other Americans and even from the federal 
government, because at the beginning of the war abolition 
had not yet been identified as a cause of the Union. It also 
distinguishes them from many other immigrant groups who 
did not seem to have considered ideological opposition to 
slavery as a reason to enlist. 9 Abolition was the cause most 
often presented in the Welsh language press to encourage 
Welsh American boys to enlist with the Union army. From 
the very first months of the conflict, Welsh American lead
ers openly identified the war as a battle against slavery and 
recruiting songs, poems, and other types of rhetoric, "urged 
Welsh Americans to go to war in order to wipe the stain of 
slavery from the United States flag". IO 

Although the residents of the Welsh Hills communities 
kept mostly to themselves, their religious and moral devo
tion could not permit them to ignore the issue of slaver·· 
and many spoke out fervently against it. 11 Denison I 
University alum Judson Harmon, who would later become a 
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John Boaz Jones, who lived in Granville during the 

Civil War, was a brother-in-law of Civil War soldier 

Evan E. Jones. 

U.S. attorney general and governor of Ohio, testified to the 
zealous involvement of Welsh Denison students in discus
sion of the war, commenting, "What speakers and debaters 
some of ours were, especially the Welsh boys !  I take no 
chances with a Welshman to this day" . 1 2 

During the decades leading up to the war there were 
many abolitionist meetings held by the Welsh community, 
and some houses in the Welsh Hills, as in Granville, were 
said to be stops along the Underground Railroad. That is not 
to say, however, that pro-abolitionist sentiment was univer
sal in the Welsh Hills, nor was it universal in Granville, 
although the town was long considered a hotbed of anti
slavery support. The issue was not whether residents 
favored slavery, they were nearly all opposed to its perpet
uation, but rather whether they were moderate or radical in 

their opposition. Those northerners who were considered to 

favor the more acceptable, moderate approach advocated 

gradual emancipation and the ultimate colonization of the 

freed slaves in Africa, with compensation being provided to 

slave owners. The "radicals" at the time were the abolition

ists, who demanded immediate emancipation on moral 

grounds and zero compensation paid to the slaveholders. 1 3  

The decade during which Granville faced its most ambiva

lent attitudes about slavery was the 1 830s. This was the 

decade during which, in 1 836 the "Great Riot" took place 

1 1  

in Granville, culminating in an assault on a crowd of aboli
tionists by other Granville residents who threatened them 
and pelted them with eggs. However, what seems to have 
been the cause of the rioting was a fear on the part of many 
residents that they or their town might be associated with 
the "radical" abolitionists during a time when slavery was 
still an issue to be debated in Washington rather than on the 
battlefield. This interpretation of the events during the 
1 830s makes sense when one considers that after the Great 
Riot the abolitionists gained a great deal of strength in 
Granville and abolitionism eventually became the majority 
viewpoint after the 1 830s . 1 4  It, therefore, seems logical to 
assume that once the abolitionist movement had gained 
more legitimacy in northern society, during the 1 840s and 
1 850s, Granville residents were more willing to accept its 
way of thinking. 

ABOLITIONISM, OR ELSE! 

Welsh America as a community, if not the Welsh Hills 
specifically, certainly seemed to bemore radical in its devo
tion to the abolitionist cause than many of its more moder
ate American neighbors. If a Welsh individual was consid
ered pro-slavery, or even was suspected to hold 
Confederate sympathies, he would be effectively shunned 
not only by the rest of the Welsh community in America, 
but also back in Wales. This reportedly occurred to a Welsh 
minister, Samuel Roberts, who had settled in Tennessee 
before the war but whose decision to remain there through
out the conflict and allegedly have communications with 
slave owners was enough to "effectively ruin [his] reputa
tion forever" . 1 5  Samuel Roberts ' fate demonstrates how 
devoted the Welsh American community, even if not all of 
its individual members, was to the cause of abolition so ' 
much so that it adopted the anti-slavery cause as its own. 

It is interesting to think of the abolition movement in 
terms of its similarities to the non-conformist Protestant 
movements in Wales occurring at the same time. Protestant 
sects in Wales, frustrated by years of unequal treatment and 
oppression by the Anglican government, had risen up in 
protest during the mid 1 9th century. Although at first 
much of the traditionally Anglican population of Wales had 
been hesitant to adopt the attitudes of protestant dissension 
or to be associated with the non-conformist sects, in a very 
short period of time Welsh society experienced a shift dur
ing which the dissident protestant sects began to gain legit
imacy and a spirit of non-conformity took hold of what had 
once been a conservative population. 1 6 Certainly the suc
cess of the non-conformist sects in Wales was probably 
greater in magnitude than that of the abolition movement in 
America as a whole ,  but to a certain extent the shift in 
Welsh society could be comparable to the shift that 
occurred in Granville during the late 1 830s and 1 840s when 
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it took on its abolitionist character. Logically, it would 
make sense that the Welsh Hills community might be more 
receptive to the abolitionist movement than the people of 
New England descent in the town of Granville. The Welsh 
immigrants, being of a non-conformist sect themselves, 
would have perhaps been more comfortable being a part of 
a so-called "radical movement". 

Either way, whether the Welshman of Granville found 
motivation to fight in the words of the abolitionists or those 
of the Methodist minister, it seems they would have done so 
ultimately with a great sense of patriotism for their adopted 
country and with a desire to preserve the government that 
had provided their families with the opportunities they did 
not have in Wales. The war gave the Welsh immigrants a 
chance to prove themselves to be loyal Americans and the 
Welsh language press in the United States and Wales 
praised the Welsh boys for responding to the call to defend 
the government in a manner "fitting their character as patri
ots". 1 7  

ALLEGIENCE TO A NEW HOMELAND 

Although I cannot know for sure what ran through the 
mind of my great great uncle Evan E. Jones as he enlisted 
with the Union Army, I like to look to the accounts of other 
Welsh American soldiers for insight. One account I came 
across in my research was that of a Union soldier by the 
name of Benjamin F. Thomas. Benjamin Thomas immigrat
ed with his family to America when he was very young and 
grew up in one of Ohio 's Welsh communities, much like 
Evan. In Thomas' letters, written to his mother, we see evi
dence of his devotion to his adopted homeland as well as to 
his religion and his family. He wrote from his post, "We 
have three duties to fulfill : our duty to God, our duty to our 
GOVERNMENT, and our duty to our families and our 
homes. And every Man should do his best for our coun
try" . 1 8 

It seems that these words, spoken from the battlefield, 
effectively summarize what must have been the mindset of 
this generation of young Welshman as they enlisted with the 
Union army. Doubtlessly it was a duty to God, government, 
and family that motivated Evan E. Jones to put on hold his 
life in the Welsh Hills and embark on a journey which 
would eventually take him into the mountains of West 
Virginia, to guard a small blockhouse at the North 
Mountain Depot. 
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State Representative Jay Hottinger (right) presents the 

Ohio State House of Representatives resolution to 

Granville Historical Society President Dr. Donald 

Schilling. 

Cynthia Cort, president of the Society when the proj

ect came into being and who as vice president has over

seen its daily coordination, is caught in freeze-frame as 

she breaks some of the ground. 

The new Hubert and Oese Robinson Research Center at 
the Historical Society museum gets a rousing sendoff 
By TOM MARTIN 

Amidst great fanfare on July 1 6, 20 1 1 , dignitaries helped 

break ground for the Robinson Research Center of the 

Granville Historical Society. On these pages appear the res

olution from the Ohio House of Representatives read by 

Rep. Jay Hottinger of House District 7 1  following an enthu

siastic introduction and personal commendation of the 

many accomplishments of the Granville Historical Society, 

and several photographs that represent the event . 

Additional remarks came from Granville Mayor Melissa 

Hartfield, who eloquently praised the organization and the 

Oese and Hubert Robinson museum. The remarks of 

1 3  

Society President Donald Schilling were included in the 
July issue of the Modem Times, the Society's web publica
tion available through office@granvillehistory.org 

The Capital and Endowment Campaign for the Robinson 
Center has generated funds sufficient to build the addition, 
according to campaign chair Tom Martin, and the campaign 
continues in order that the spaces may be adequately fur
nished and an endowment built to help maintain the build
ing. With vastly improved archival and storage space-both 
in terms of square footage and in terms of climate control
and with an excellent ground floor space designed for both 
presentations and exhibits, the Robinson Center will enable 
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President Schilling (far right) intro

duced the group breaking ground. 

Pictured, from left to right, are: 

• Devin Bennett, 12, a student at 

Heath Middle School who has a pas

sionate interest in history; perhaps he 

gets some of that from his grandpar

ents, Deborah and Kevin Bennett. 

Kevin is our civil war expert. 

• Megan Quintrell, 16, a 

GranvilleHigh School student. Megan's 

great grandparents owned Welsh 's gro

cery and she also is part of the Philipps 

and Rees clans, so she is an excellent 

representative of Granville's rich, 

Welsh heritage. 

• Michelle Sawyer-Bain, a teacher of 

French at the Granville middle and high schools, represents the educational mission of the society, but she is also 

a life-long resident of Granville. Her father, Tom Sawyer, was a well known local figure as our postman. Michelle, 

by marriage to her husband Steve Bain, is the daughter-in-law of Becky and Lance Clarke. 

• Cynthia Cort, government documents librarian at Denison and a mainstay in the Society since the mid 1990s, 

is our collections manager, a member of the Board of Managers, and most recently president. 

• Janie Drake, born in Newark and since 1960 a resident of Granville, has been great supporter of our local 

museums working as a docent at both the GHS and Robbins Hunter. She most recently served on our Advisory 

Committee which provided critical guidance to and support for the Society's campaign leadership. 

everyone involved in the activities of the Granville Historical 
Society better access and better ability to accomplish. 

The addition was designed with the Mission Statement of 
the Granville Historical Society carefully in mind: 

As the community's collective memory, the Granville 
Historical Society acquires, preserves, and shares 
Granville 's past with residents and visitors to inspire an 
awareness of local history. 

ENVISIONING THE FUTURE 

The creation of the Hubert and Oese Robinson Historical 
Research Center - and the remodeling of the existing 
facility that it is  enabling - will enable the Society to real
ize its mission more comprehensively in the 2 1 st Century. 
The Research Center and the Museum will become a des
tination point for the public. The following identifies spe
cific goals to be met and their broader ramifications: 

1 .  To Preserve the Past: 
a) through collecting the records and artifacts, especially 

focused on the 20th and 2 1 st centuries that complement the 
Society' s  strong 1 9th century collection; 

b) through the preservation/housing of the archives and 
material collections of the Society (requires storage, work 
space for preservation and cataloguing) 

2. To Educate the Public: 
a) through expanded exhibits on site (both more perma

nent and special exhibits) and traveling exhibits; 
b) through access to archives holdings (space for 

researchers in genealogy, local history) ; 

• c) through a robust, imaginative set of programs conduct ' 

in the museum for children, tour groups, other special groups, 
and the general public, made possible in part by additional 
exhibit space and public meeting space for c. 35-50 persons; 

d) through a much expanded website featuring greater 
access to digitized collections and visual materials ;  

e)  though an active program of  publications ; 
f) through an enhanced docent/volunteer training program. 
3 .  To Enhance the Profile and Heighten the Impact of the 

Granville Historical Society: 
a) through expanded access-increased facility hours for 

the public, etc . ;  
b )  through more systematic efforts to inform the public 

about the work of the Society; 
c) through more robust ongoing fundraising featuring an 

improved annual fund and estate planning program; 
d) through an active program of collaboration with the 

Granville Museum Consortium; 
e) through broadening the base of the Society' s  commit

ted and well-trained volunteers. 
In short, this building project creates the context in which 

Society leaders are transforming the perception of the GHS 
from "the museum that is never open" by becoming 
vibrant center for the historical study of Granville and i 
environs, enriching the lives of the citizens and serving the 
community by preserving its past. 
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1 .  

Flo Hoffman (left), who has been 

archivist for the Granville Historical 

Society and a member of the Board 

of Managers for more than 25 years, 

steers Becky Clarke, representing 

Lance Clarke, whose dream the 

addition was and whose drive led to 

its planning, to the ceremonial shov

el. 

RIGHT: The proclamation pre

sented by State Representative Jay 

Hottinger during the groundbreak

ing program. 

(Groundbreaking photos by 

Charles A. Peterson) 
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An attentive audience 

takes in the groundbreak

ing program for the new 

Hubert and Oese Robin

son Research Center on 

July 16, in Opera House 

Park. 
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